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COLLEGE OF EDUCATION                                                                                                                        
DEPARTMENT OF TEACHER EDUCATION                                                                                                          
Course Syllabus for TED 3330-CRN 21210                                                                                                                

EDUCATION and COMMUNITIES: APPLIED CRITICAL PEDAGOGY                                                                                      
Spring Semester, 2020                                                                                                                                                  

Class meets Wednesday, 1:30-4:20pm                                                                                                                           
COE Room 402 

There is no greater assault on a person’s dignity than to be named in relation to what one is not, to have to justify one’s existence, or apologize for 
who and what one is.”Nomalungelo I Goduka, 2006, p.xvi. 

 
Education and Communities: Applied Critical Pedagogy  
Spring 2020 * 1/21/20– 05/15/20 * 3 Credits 
Faculty: Dr. Elva Reza-López 
erlopez3@utep.edu 
Office-(915) 747-6665 * (Cell-915-433-0165) *EDUC Room 402 
Office Hrs.: M/R 3:00pm-5:00 online; Wednesday 10:30-1:30pm; Thurs. 7:30-8:30am; 
 11:30-12:30 at ECDC Vilas; or by appointment 
  
COURSE DESCRIPTION 
This course studies applied critical pedagogy in the sociopolitical context of community and state, equity issues associated with race, 
class and gender, as well as the multiple roles of the 21st century teacher and the moral dimensions of teaching. It includes field-based 
application of socio-cultural foundations in education within local schools and communities and emphasizes cultural, structural and 
institutional dynamics of schooling in multicultural and multilingual communities. Prerequisites: Department approval. 

The focus of this course is on several themes and aspects of teaching and learning in public schools, including the following: 

1. Educator and school’s place within the larger socio-political context of the community and the state. 
2. A critical reflection on the teaching and learning experience, including reflection on one’s own experience in teaching and 

learning. 
3. An analysis of equity issues in teaching and learning, especially those associated with race, class, and gender. 
4. A focus on the moral dimensions of teaching. 
 

INCLUSIVENESS AND EQUITY 

Learning happens only when we feel respected as a whole human being.  Top priority in our classroom is to cultivate relationships of 
trust and respect and a sense that we see each other as whole, complex human beings. That you experience this in our classroom is 
important for the sake of your learning and for the sake of your future students’ learning, so that you feel able to cultivate such 
relationships with them. To that end, I want you to know that all of you are welcome in our classroom space—all the parts of you as a 
person are welcome in our discussions, our activities, our assignments, and in our assessments. We are all complex people with a 
variety of perspectives, experiences, challenges, assets, and resources—our gender identities, our sexual orientations, our religions, 
our races, our ethnicities, our economic statuses, our immigration statuses, our parenthoods, our veteran statuses, our ages, our 
languages, our abilities and disabilities. All the parts of you are welcome in our learning community to the extent that you feel 
comfortable bringing them in. I strive to show respect for the variety and wholeness in each of you, and I expect that each of you 
shows respect for each other as well. If you feel marginalized in our class, and you feel comfortable discussing it, as a class we will 
discuss it to support you, protect you, and make changes that feel more inclusive and equitable. You can also talk with our 
Department Chair and/or you can report a complaint of discrimination to the University’s Equal Opportunity Office, Kelly Hall, Third 
Floor, 915-747-5662 oreoaa@utep. I honor your presence.  
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COURSE OBJECTIVES AND STUDENT OUTCOMES: TED 3330 is designed to empower pre-service students to construct and 
generate knowledge necessary to the development of teaching competencies that allow them to become future teachers as social 
transformative intellectual leaders. 

Objectives: 

At the end of the course students will be able to:  

* Reflect on their own beliefs and values and how these could affect attitudes towards students, families, and the community, 
as well as, the organization of instruction in the classroom;  
* Understand the school as an institution that belongs to a social, political, economic and cultural context. Learn to see the 
school in connection to other organizations, institutions in order to provide a pertinent education for their students;  
* Reflect on how class, race, and gender are related to learning at school and outside the school;  

               * Design lessons/ projects that help students to think critically about inequities based on gender, class and ethnicity; and, 
* Identify and deconstruct problematic hegemonic social structures in order to recreate democratic possibilities and rethink 
schooling for a more just world.  

 

TEKS-PEDAGOGY AND PROFESSIONAL RESPONSIBILITIES STANDARDS                                                              
(EC-GRADE 8) 

Standard I. The teacher designs instruction appropriate for all students that reflects an understanding of 
relevant content and is based on continuous and appropriate assessment.  
Teacher Knowledge: What Teachers Know About:         
Students                                                                
The beginning teacher knows and understands:           
1.3k characteristics and instructional needs of students 
with varied backgrounds, skills, interests, and learning 
needs;                                                                    
1.5k cultural and socioeconomic differences and the 
significance of these differences for instructional 
planning; and                                                       
1.6k appropriate strategies for instructing English 
language learners.                                             
Content and Pedagogy:                                                   
1.7k the importance of the state content and 
performance standards as outlined in the Texas 
Essential Knowledge and Skills (TEKS);                      
1.11k current research on best pedagogical practices. 
Selection of Instructional Goals and Objectives:   
1.14k the importance of developing instructional goals 
and objectives that are suitable for students with varied 
learning needs; and                                                 
Resources                                                                     
1.17k the importance of knowing when to integrate 
technology into instruction and assessment; and 
Designing Coherent Instruction                                           
1.19k the importance of designing instruction that 
reflects the TEKS;                                                
1.24k the importance of engaging in continuous 
monitoring and self-assessment of instructional 
effectiveness.                                                
Assessment of Student Learning                               
1.26k the importance of creating assessments that are 
congruent with instructional goals and objectives;  

Students’ Learning Outcomes:  
 

1. Lesson planning for a diverse population  
2. Lesson presentation and application 
3. Lesson reflection 
4. Types of pedagogy:  

• Critical,  
• Culturally Relevant, and; 

Nepantlera 
5. PPR (TEKS) Standards 
6. Technology—Blackboard Enhanced 
7. Self-Reflective Journals of instructional 

effectiveness and assessments 
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Standard II. The teacher creates a classroom environment of respect and rapport that fosters a positive climate 
for learning, equity, and excellence.  
Teacher Knowledge: What Teachers Know About:                            
Creating an Environment of Respect and Rapport      
The beginning teacher knows and understands:        
2.1k the importance of creating a learning environment 
in which diversity and individual differences are 
respected;                                                                       
2.3k ways to establish a positive classroom climate that 
fosters active engagement in learning among students. 
Establishing an Environment for Learning and 
Excellence                                                                    
2.4k the importance of communicating enthusiasm for 
learning; and 
2.5k the necessity of communicating teacher 
expectations for student learning.                          
Managing Classroom Procedures                                 
2.6k how classroom routines and procedures affect 
student learning and achievement;                                 
2.7k how to organize student groups to facilitate 
cooperation and productivity;                                        
2.8k the importance of time management for effective 
classroom functioning;                                                  
2.9k procedures for managing transitions;                  
2.10k routines and procedures for managing and using 
materials, supplies, and technology;                     
Managing Student Behavior                                       
2.13k theories and techniques relating to managing 
and monitoring student behavior;                               
2.16k the importance of establishing classroom 
standards of student conduct and clear consequences 
for inappropriate behavior;                                         
2.17k the value of encouraging students to work in an 
ethical manner and monitor their own behavior; and 
Maintaining a Physical and Emotional Environment 
that is Safe and Productive                                         
2.19k features and characteristics of physical spaces 
that are safe and productive for learning;                  
2.21k procedures for ensuring safety in the classroom;    
2.22k physical accessibility as a potential issue in 
student learning; and                                                   
2.23k students’ emotional needs and ways to address 
needs.  

Students’ Learning Outcomes: 
 
 

1. PBIS Model 
2. TeXes PPR EC-12 Handbook 
3. Anti-Bias Learning activities 
4. Everyday Anti-Racism Chapter Presentations 

 

Standard III. The teacher promotes student learning by providing responsive instruction that makes use of 
effective communication techniques, instructional strategies that actively engage students in the learning 
process, and timely, high-quality feedback.  
Teacher Knowledge: What Teachers Know About:            
Communication                                                              
The beginning teacher knows and understands:            
3.1k the importance of clear, accurate communication 
in the teaching and learning process;                            
3.2k principles and strategies for communicating 
effectively in varied teaching and learning contexts;      
3.3k spoken and written language that is appropriate 
to students ’ ages, interests, and backgrounds; and 
3.4k skills and strategies for engaging in skilled 

Students’ Learning Outcomes: 
 

1. Chapter Presentations 
2. Quick writes and Closures 
3. Discussion Boards 
4. Journal Article Reflections 
5. Cultural Circle Dialogues 
6. Book Talks and / or Book Read Aloud 
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questioning and leading effective student discussions. 
3.5k criteria for selecting appropriate instructional 
activities and assignments for students with varied 
characteristics and needs;                                             
3.6k how to present content to students in relevant and 
meaningful ways;                                                            
3.7k the use of instructional materials, resources, and 
technologies that are appropriate and engaging for 
students in varied learning situations;                   
Providing Feedback to Students                                 
3.13k the role of timely feedback in the learning 
process; and 
3.14k how to use constructive feedback to guide each 
student’s learning.                                         
Demonstrating Flexibility and Responsiveness      
3.15k the significance of teacher flexibility and 
responsiveness in the teaching/ learning process; and  

 
 

Standard IV. The teacher fulfills professional roles and responsibilities and adheres to legal and ethical 
requirements of the profession.  
Teacher Knowledge: What Teachers Know About:                                                       
Interacting and Communicating with Families                         
The beginning teacher knows and understands:                           
4.1k the importance of families’ involvement in their children’s 
education; and                                                                                
4.2k appropriate ways for working and communicating 
effectively with families in varied contexts.                         
Interacting with Other Educators and Contributing to the 
School and District                                                                       
4.4k appropriate ways for working and communicating 
effectively with other professionals in varied educational 
contexts;                                                                                       
4.5k the roles and responsibilities of specialists and other 
professionals at the building and district levels (e.g., department 
chairperson, principal, board of trustees, curriculum 
coordinator, special education professional);                              
4.7k the various ways in which teachers may contribute to their 
school and district; and                                                                  
4.8k the value of participating in school activities.            
Continuing Professional Development                                      
4.9k the importance of participating in professional 
development activities to enhance content knowledge and 
pedagogical skill;                                                                       
4.10k the importance of documenting self-assessments;             
4.12k the importance of using reflection and ongoing self-
assessment to enhance teaching effectiveness.                       
Legal and Ethical Requirements and the Structure of 
Education in Texas                                                                    
4.13k legal requirements for educators (e.g., those related to 
special education, students’ and families’ rights, student 
discipline, equity, child abuse);                                                  
4.14k ethical guidelines for educators in Texas (e.g., in relation 
to confidentiality, interactions with students and others in the 
school community);                                                                    
4.15k policies and procedures in compliance with Code of 

 
1. Quick writes / Written Closure 

Reflections 
2. Team Presentations and Lesson Plan 

Activity  
3. Discussion Board and Journal Essays 
4. Diversity Interviews 
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Ethics and Standards Practices for Texas Educators as adopted 
by the State Board for Educator Certification;                             
4.18k the structure of the education system in Texas, including 
relationships between campus, local, and state components 

REQUIRED MATERIALS 

    Ozlem, Sensoy, and Diangelo, Robin. (2017). Is Everyone Really Equal? An Introduction to Key    
Concepts in Social Justice Education. 2nd Edition. New York: Teachers College Press. (ISBN 978-0-8077-5861-8) 

 

   Texes PPR EC-12 (160): Pedagogy & Professional etc. Edition: 5th  

          Pollock, M. (2008). Everyday antiracism: Getting real about race in school. New York: New Press. 

Optional but important:  

      Derman-Sparks, L. (1989). Anti-bias curriculum: Tools for empowering young children; a 1988-1989 comprehensive membership 

benefit. Washington, D.C: Nat. Assoc. for the Education of Young Children. 

      Lee, E., Menkart, D., Okazawa-Rey, M., & Network of Educators on the Americas. (1998). Beyond heroes and holidays: A practical 
guide to K-12 anti-racist, multicultural education and staff development. Washington, D.C: Network of Educators on the Americas. 

Other Readings: Selections from other books, journals, publications or websites may be assigned. 

Assignments and evaluation 

*** All assignments will be turn in through Blackboard with the exception of the Quick Writes and closure reflections.   

CRITERIA FOR GRADING 

There are 100 points possible for the course.  The breakdown of the grading is as follows: 

1. Online Voice-Over Introduction to class (5pts.) (See Appendix A for further information). 
2. Quick Writes, closures, quizzes and online reflections (20 pts.))-(See Appendix B for further information).  
3. Team Chapter Presentations and Literature-Based Lesson Plan Activity (15 pts.))- (See Appendix C for further 

information) 
4. Diversity Interviews (10 pts.)) -(See Appendix D for further information) 
5. Midterm Exam (10 pts.))- (See Appendix E for further information) 
6. PBIS PLAN (15 pts.))- (See Appendix F for further information) 
7. Local District Board Meeting (5pts.)  (See Appendix G for further information) 
8. TExES PPR Pop Quizzes (5 pts.))-(See Appendix H for further information) 
9. Final Exam TExES (15 pts.))-(See Appendix I for further information) 
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Grading/Evaluation 
Learning Activities Points 
1. Online Voice Over Introduction 5 
2.Quick Writes/Class Reflections and class/online journals 20 
3.Team Chapter Presentations and Team Literature- Based Lesson Plan 
Activity 

15 

4.Diversity Interviews  10 
5.Midterm Exam 10 

6.Positive Behavior Intervention Support (PBIS) Plan 15 

7.Local District Board Meeting Reflection 5 

8.TExES PPR pop quizzes online (1 x 5) 5 

9.Final Exam:  15 

Total  100% 

Final grades will be based on the following scale:  

A = (90% - 100%) - Excellent 

B = (80% - 89%) - Good 

C = (70% - 79%) – Average  

D = (60% - 69%) - Below Average 

F = (59% and less) – Fail 

Course policies 

1. Full attendance & participation is required.  Absences exceeding 2 class meetings may result in a loss of 5 credit points. With 
3 absences, the professor reserves the right to drop a student from the class.  Please, notify me if you have an emergency. 
Students who are late to the class will be counted as absent for the first half of the class.  It is the student’s responsibility to 
call attention to their presence in the class if they come in after the attendance is taken. 

2. You are responsible to make up any work missed.  
3. I expect active participation in class discussions and activities. I expect you to read every reading assigned.  
4. Assignments should be turned in on time. 
5. Please, turn off your cell phones and keep them out of sight, unless requested by professor to use for class.  
6. Confidentiality: The privacy and identity of children and their families should be protected in all written materials. Therefore, 

in the written reports, please change the name of the participants.  
 

Students are expected to uphold the highest standards of academic integrity.  Any form of scholastic dishonesty is an affront to the 
pursuit of knowledge and jeopardizes the quality of the degree awarded to all graduates of UTEP. Any student who commits an act of 
scholastic dishonesty is subject to discipline. Scholastic dishonesty includes, but is not limited to cheating, plagiarism, collusion, the 
submission for credit of any work or materials that are not attributable in whole or in part to another person, taking an examination for 
another person, any act designed to give unfair advantage to a student or the attempt to commit such acts.  Proven violations of the 
detailed regulations, as printed in the Handbook of Operating Procedures (HOP) and available in the Office of the Dean of Students, 
may result in sanctions ranging from disciplinary probation, to failing grades on the work in question, to failing grades in the course, 
to suspension or dismissal among others. 
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Students with Disabilities: 
 If you have or believe you have a disability, you may wish to self-identify. You can do so by providing documentation to the Office of 
disabled Student Services located in Union E Room 203. Students who have been designated as disabled must reactivate their standing 
with the Office of Disabled Student Services on a yearly basis. Failure to report to this office will place a student on the inactive list and 
nullify benefits received. If you have a condition which may affect your ability to exit safely from the premises in an emergency or which 
may cause an emergency during class, you are encouraged to discuss this in confidence with the instructor and/or the director of 
Disabled Student Services. You may call 747-5148 for general information about the Americans with Disabilities Act (ADA). 
 

Class Calendar, Readings and Assignments (Maybe modified at instructor’s discretion) 

All assignments will be due on Black Board  

Dates: Concept Topics/Themes: Activities in class Readings / Videos 
for class discussion 

Assignments/Exams  
Due on Blackboard 

11:35 PM 
W1 

Jan. 22 
Model 1: Setting the Stage:  
 
Brainstorming the “Why?” 
 
Goals and Expectations: The 
Syllabus 

I Am ELVA 
Review Blackboard  
Quick writes: Creating a 
Community of Learners: Who 
are we? Tell me something I 
don’t know about…. 
 
Book Presentation Selections;  
Diversity Interview Partners 
Selection 
ME Interactive Lesson Plan 
Presentation Selection 
 
Goals and Expectations—the 
Syllabus 
Closure Reflection 

 

TED TALK- 
BRINGING 

MAGIC TO THE 
CLASSROOM 

Voice-Over-
Introduction- 

(opens) 

WK -2 
Jan. 29 

 

Model 1: Setting the Stage: 
The Political, Economic and 
Ethical aspects of Education:  
The Situation 

o What I understand 
about Curriculum and 
Pedagogy? 

o PBIS-An Approach for 
Classroom 
Management 

Learning Activities  

Voice-Introductions 
Book: Zoom 
Goals and Expectations—the 
Syllabus 
Group work-Chapter 1 
Video: The Eugenics Crusade 
Part I 
Closure Reflection 

 

Voice-Over-
Introduction- 
Ozlem & 
DiAngelo, Chapter 
1- How to Engage 
Constructively in 
Courses That Take 
a Critical Social 
Justice Approach 
 

 

Voice-Over-
Introduction- 

 

WK -3 
Feb. 05 

 

Model 1: Setting the Stage: 
The Political, Economic and 
Ethical aspects of Education:  
The Situation 

o What I understand 
about Curriculum and 
Pedagogy? 

o PBIS-An Approach for 
Classroom 
Management 

Learning Activities  

Quick writes:  
Video:  The Eugenics 
Crusade Part II 
PBIS Website Links 
TEKS/ ELPS Website Links 
PPR Domains and 
Competencies 
Closure Reflection 
 

 

Voice-Over-
Introduction- 
 
Ozlem & DiAngelo 
-Chapter 2: 
Critical Thinking 
and Critical 
Theory 

 

Voice-Over-
Introduction 
(closes)-Responses 
(open) 
 

DB-Jean Anyon, 
Hidden Curriculum 

(opens) 

WK -4 
Feb. 12 

 

Model 2: The Sociopolitical 
Context within a Multicultural 
Education/ Social Justice 
framework. 

Song: Imagine I; Imagine II 
Voice-Introductions 
Quick Write 
Activity: Anyon’s Hidden 

 
Ozlem & 
DiAngelo, Chapter 
3 —Culture and 

Responses to Voice -
Over 
(closes)  
Discussion Board: 
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o Educating for Equity: 
Forging a Shared 
Vision--- 

Developing an Anti-bias; anti-
racist curriculum and 

pedagogy. 

Curriculum  
Video-Brown Eye, Blue Eye  
 
 
Closure Reflection 
 

 

Socialization; 
 

Jean Anyon, Hidden 
Curriculum 
(closes) 
 
Discussion Board: 
Eugenics Part II 
(opens) 

WK -5 
Feb. 19 

 

Model 2: The Sociopolitical 
Context within a Multicultural 
Education/Social Justice 
framework. 

o Educating for Equity: 
Forging a Shared 
Vision--- 

o Developing an Anti-
bias; anti-racist 
curriculum and 
pedagogy.  

o Setting up a classroom 
climate conducive for 
learning-PBIS 

o Creating National 
Policies 

Book: The Cactus Soup 
Quick Write 
 
Activity: VATOS-Critical Race 
Theory 
Chapter 3 & 4 presentation 
and group discussion 
 
Diversity Interviews 
Questions 
 
Closure Reflection 
 

 

 
 
Ozlem & 
DiAngelo, Chapter  
4— Prejudice and 
Discrimination 

 
 

Discussion Board: 
Eugenics Crusade 
Part II (closes) 
 

DB-Video: Race the 
power of illusion 

(opens) 
 

 

WK -6 
Feb. 26 

BB 

Model 3: Developing a 
Conceptual Framework for 
Multicultural Education 

 
o How are we defining 

racism? 
o Where is the equity in 

schooling? 
o How do we define 

culture, identity and 
socialization?  
 

 

 
Handout 
 
 
Diversity Interviews Field 
work  

 
 
Video: Separate 
but Equal Part I—
online 
 
 

- DB-Video-Race-the 
power of illusion 
(closes) 
 
 
-Video: Separate but 
Equal Part I—online 
(Open) 
 
Handout 
 

 

WK -7 
March 

04 

Model 3: Developing a 
Conceptual Framework for 
Multicultural Education 

o How are we defining 
racism? 

o Where is the equity in 
schooling? 

o How do we define 
culture, identity and 
learning?  
 
 

 
 

Book: Hot Salsa- Identity 
Poems  
Quick Write 
 
Group Work—Chapter 8 
 
TEKS-Curriculum; 
Pedagogy: Critical; 
Culturally Relevant, and 
Nepantlera 
 
Closure Reflection 

 
 

 
Ozlem & 
DiAngelo, Chapter 
8-Understanding 
the Structural 
Nature of 
Oppression 
Through Racism 
 
Video: Separate 
but Equal Part II- 
The Political: the 
14th amendment 
 

 

Journal: Separate but 
Equal Part II (opens) 

WK -8 
March 

11 

Model 4: Implications of 
Diversity for Teaching and 
Learning in a Multicultural 
Society 

o How do we define 
culture, identity and 

Book: Sonia Sotomayor 
Quick Write 
 
Activity: Role Play—Court 
case—Separate but Equal  
Human Timeline—activity 

 
Nieto Chapter 4 
Structural and 
Organizational 
Issues in 
Classrooms and 

 
Journal: Separate but 
Equal Part II-(closes) 
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learning?  
o How does Linguistic 

Diversity look in the 
U.S. 21st century 
classroom?  

 

 
Group work-Nieto Chapter 4 
Structural and Organizational 
Issues that marginalize.  
 
Closure Reflection 
 

 
 

Schools 
 

 

Diversity Interviews 
(opens) 
 

 
 
 

March  SPRING BREAK  ENJOY READ 
WK -9 

March 
25 

Model 4: Implications of 
Diversity for Teaching and 
Learning in a Multicultural 
Society 

o How do we define 
culture, identity and 
learning?  

How does Linguistic Diversity 
look in the U.S. 21st century 

classroom?  

 (Book talk, Read Aloud) 
Chapter Presentation: What 
Discipline Is For: Connecting 
Students to the Benefits of 
Learning 
Quick Write 
 
Midterm Exam—open book  
Please bring your textbook 
and other readings in 
hardcopies.  

 

 
 

 
Diversity Interviews  
(closes) 

 

 
WK -10 

April 1 

Model 4: Implications of 
Diversity for Teaching and 
Learning in a Multicultural 
Society 

 

Video: Dual Language 
Schools video 

(Team / Pair / Individual 
Conferences in Room 402) 

 
Domain I, 
Competency 002 
 

Journal: Dual 
Language Schools 
video (opens) 
 
TeXes PPR Quiz 1-
online (opens) 
 

WK -11 
April 8 

Model 4: Implications of 
Diversity for Teaching and 
Learning in a Multicultural 
Society 

o -Creating a classroom 
climate for learning 

o PBIS management 
plan 

 

Book and Chapter 
Presentation 1:  
Quick Write 
 
Team Lesson-Plan Activity 
presentations (M) 
 
PBIS management plan 
Activity: Guess Who is coming 
to dinner? 
Closure Reflection 

 

 
Nieto -Chapter 6 
Linguistic Diversity 
in U.S. Classrooms 
 
Domain II, 
Competency 005 

 
 
 
 

Journal: Dual 
Language Schools 
video (closes) 
 
DB-TED Talk-
Multicultural 
Education (opens) 
 
TeXes PPR Quiz 1-
online (closes) 
 
TeXes PPR Quiz 2- 
online (opens) 

 
WK -12 
April 15 

Model 4: Implications of 
Diversity for Teaching and 
Learning in a Multicultural 
Society 

Speaking the Language of 
Possibility- 

Book and Chapter 
Presentation 2: 
Team Lesson-Plan Activity 
presentations Grp I 
 
Quick Write 
PBIS management plan 
 

Closure Reflection 

 
 
 
Domain IV, 
Competency 011 
 

DB-TED Talk-
Multicultural 
Education (closes) 
 
Journal: Excursions 
and Recursion: 
Perdida, Lost (opens) 
 
TeXes PPR Quiz 3-
online- (opens) 
 

 
WK -13 
April 22 

Model 5: PBIS-Positive 
Behavior Intervention Support 

o Speaking the 

Book and Chapter 
Presentation 3:  
Quick Write 

 
 
Domain IV, 

Journal: Excursions 
and Recursion: 
Perdida, Lost (closes) 
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Language of 
Humanism 

 

Team Lesson-Plan Activity 
presentations; Grp II 
PBIS management plan 

Closure Reflection 

Competency 012 
 

 
Two-pages Paper 
Report on 
Local School Board 
Meeting (opens) 
 
TeXes PPR Quiz 4-
online (opens) 
 

 
WK -14 
April 29 

Model 5: PBIS-Positive 
Behavior Intervention Support 

o Teaching to transform 

 

Book and Chapter 
Presentation 4: 
Quick Write 
Team Lesson-Plan Activity 
presentations; Grp III  
PBIS management plan 

Closure Reflection 

 
 
Domain IV, 
Competency 013 
 

Two-pages Paper 
Report on 

Local School Board 
Meeting (closes) 

 
Discussion Board—
Teaching is a Human 
Act (opens) 
 
TeXes PPR Quiz 5- 
(opens)  
 

 
WK -15 
May 06 

 

Model 5: PBIS-Positive 
Behavior Intervention Support 

o Teaching to transform 

 

Book and Chapter 
Presentation 5:  
Quick Write 
Team Lesson-Plan Activity 
presentations; Grp IV & IV 
Closure Reflection 

 

 
 

Discussion Board—
Teaching is a Human 
Act (closes) 
 
TeXes PPR Quiz 5- 
(closes)  
 

 
WK -16 
May 13 

Final Exam Thank you for your hard work.  Final PBIS Project 
Due 

     
 

 

 

Learning Activity 1 (Appendix A) 

Voice -Over Introduction (05%--) 

Creating a Community of Learners  
Introductions are an effective way to meet your classmates and professor - a first impression! However, if the introduction is not 
created with care and some planning, it can easily turn into a first impression you want to take back. In 1-3 slide PowerPoint 
presentation slides that must include one picture of yourself and a voice over of 2-3 minutes only, introduce yourself to the class. In 
your presentation, talk about yourself, what education is to you, and share an experience in anything related to it. You will be graded 
according to the rubrics below. Submit your assignment by creating a blog entry and attaching your presentation file in the 
designated area in Blackboard. Be sure to respond to 2 classmates as part of creating a community of learners. Included below are 
web links that guide you in the development of Voice Over. This can be done for any power point. Check your entry and make sure the 
sound is loud enough to hear, and that there are no technology issues because of what you decided to use to post. This is your 
responsibility. Name your file by, your name and Introduction. For more information about how to include narrative in presentations, 
use the following resources: 
 

Office Version 
 

Microsoft Link 
 

Video Tutorial 
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2007 
 

http://office.microsoft.com/en-us/powerpoint-help/addnarration-to-a-
presentation-HA001230306.aspx 

http://youtu.be/rv9vinEM bIE 

2010 http://office.microsoft.com/en-us/powerpoint-help/record-andadd-
narration-and-timings-to-a-slide-show-HA010338313.aspx  

 

http://youtu.be/3uk4CU7u obM  
 

2013 https://support.office.com/en-US/article/Record-your-slide-showin-
PowerPoint-2013-9d136e4a-9717-49ad-876e-77aeca9c17eb  
 

 

https://www.youtube.com 
/watch?v=A1iwhQ9WuxA 

 

Voice Over Introduction Rubric 
 5 4-3 2-0 

 
Content 

The assignment presents a good 
introduction of yourself; it provides 
what Education is to you, and an 
experience you have had with 
literacy/biliteracy.  

The assignment presents some 
information about yourself; about what 
Education is to you, and an experience 
you have had with literacy/biliteracy. 

The assignment presents no or limited 
information about yourself; it does not 
provide what Education is to you, and 
an experience you have had with 
literacy/biliteracy. 

Communicatio
n 

Language is appropriate for an 
academic course. The student talks in 
the presentation and does not read 
the PowerPoint.  

Language is somewhat appropriate for 
an academic course. The student 
mostly reads the Power Point in the 
presentation. 

Language is not appropriate for an 
academic course. The student only reads 
the Power Point in the presentation. 

Organization Clear and organized and has 
required length.  

Not well organized and is somewhat 
appealing. Some effort is reflected in 
the work.  

Not organized and is not appealing. 
Effort is not reflected in the work. 

Creativity  The assignment is appealing and 
attractive. Effort and time are 
reflected in the work.  

The assignment is somewhat appealing. 
Some effort is reflected in the work.  

The assignment is not appealing. Effort 
is not reflected in the work.  

Participation Responds to 3 classmates.  Responds to 2 classmates.  Responds to 1 classmate or does not 
respond at all.  

 

 

Learning Activity 2  

Quick Writes, Closure Reflections and class online discussion (20%) 

(Appendix B) 

A Quick Write is a versatile strategy used to develop writing fluency, to build the habit of reflection into a learning experience, and to 
informally assess student thinking. The strategy asks learners to respond in 2–10 minutes to an open-ended question or prompt posed 
by the teacher before, during, or after reading or [viewing]. Its purpose is to activate prior knowledge, help students make personal 
connections, promote reflection about key content concepts, encourage critical thinking, organize ideas for better comprehension, and 
synthesize learning and demonstrate understanding of key concepts.  

Note: Typically, a Quick Write is graded only for completion, not for quality or accuracy.  

© 2006 PCG’s Center for Resource Management rev. 3/07 

You will be writing quick writes on articles, activities and viewings of documentaries presented in class, as well as, closure reflections 
at the end class. As stated previously grading will focus on completion and not being in class that day will hinder your grade for this 
assignment. 

 

Learning Activity 3 (Appendix C) 
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Chapter Summaries and Literacy-Based Team Presentation -Lesson Plans (15%) 

You will co-present with team members lesson activities that connect to a literacy book provided for you from the class library and 
chapter summaries from text-Everyday Anti-Racism. As a future educator you will need to make a text come “alive” with a pedagogy 
that is student -engaged and student-centered. This co-presentation will apply Social Justice concepts that connect to critical 
pedagogy, culturally relevant pedagogy and Multicultural Education. More will be discussed in class.  

 

Learning Activity 4 (Appendix D) 

Diversity Interviews (10%) 

 

In collaboration with a peer from class, you will interview 2 members of an ethnic group of which you are NOT a member. As a class 
we will develop interview questions to be asked of the people you selected to be interviewed. Possible interview questions could be 
those that will ask about participants’ perspective of U.S. schooling, their personal experiences in schooling, or of their personal 
views of students in U.S. schools if they themselves did not attend school here in the U.S. More about these interviews will be 
discussed in class to ensure that there is consensus and a clear focus of the interview and writing process to that is ethno-sensitive and 
dignity to those being interviewed. Final Interviews should follow APA 6th edition to include a cover page, be doubled spaced, 12 
fonts, Times New Roman Format and should include the following components:  

 

I. A Profile of participants: Use pseudonyms names for student / s instead of their given name- Provide age (if given to you or just take 
a guess), country of origin, or ethnicity, years in U.S. and years in the U.S. educational system and other educational system if 
applicable.  

Provide a paragraph with information on the site, relationship with the student /s, and when the interview was conducted. Under each 
question provide the response given by each student interviewed. 

 

II. Reading Interview Questions: Include the questions asked with specific answers with comments on how you are interpreting, and/ 
or analyzing such remarks.  

 

III. Conclusion: Summarize how the interview went, what you learned, (based on the answers to your questions) and how it applies to 
your understanding of culture and how this understanding will impact your teaching 

 

Assessment Rubric:  

Criteria Points possible Points earned 

Interview demonstrates team collaboration and participation and includes 
participants who are from a different ethnic group than interviewers.  

3.0  
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Interview final paper addresses all required components and shows evidence of 
thoughtful, critical analysis of responses that connect to better understanding of 
diversity groups in educational settings specifically public -school classrooms. 

5.0  

Writing is clear, professional, free of significant errors, and follows APA guidelines. 2.0  

Total 10.0 Points  

 

 

 

Learning Activity 5 

Midterm Exam (10%) 

(Appendix E) 

• At Midterm you will have a two-part exam. Part I will be an open book test from Chapter’s presented up that point from text 
Affirming Diversity. For part II you will submit a critical reflective essay based on the readings (articles, and text chapters) 
videos, and TED talks.    In it, you will critically analyze (comparing, contrasting, and/or both) main arguments of articles, 
videos and readings. The reflective essay should be doubled spaced 12 fonts, Times New Roman. In addition to this, it must 
be cited in accordance with APA formatting, at least three references seen in class, for this reflection paper.  
 

• The quality, more than the quantity of the assignment, is the most important consideration for grading purposes.  Included in 
the quality of the assignments are such attributes as organization and neatness, correct citation (APA), spelling, and critical 
thinking (well-supported arguments, including examples). Moreover, points are deducted for an assignment turned in after 
due date (10% for each class the assignment is overdue) up to two weeks, afterward the assignment is given an automatic F. 
 

• Reflections must be a minimum of 350-word count and up to 600 word- count.  Please include a word- count on the bottom 
of your last page.  

 

• Assessment Rubric: 
Criteria	 Points	possible	 Points	earned	

Essay	includes	three	readings	(articles,	lectures,	text	chapters,	films)	presented	in	
class	

20	 		

Essay	demonstrates	quality	and	reflects	evidence	of	thoughtful,	critical	
analysis.		Statements	are	well	supported	with	evidence	from	readings.	

20	 		

Writing	is	clear,	professional,	free	of	significant	errors,	and	follows	APA	guidelines.	 10	 		

Total	 50	Points	 		

 

Learning Activity 6 (Appendix F) 

Positive Behavior Intervention Support (PBIS) Plan (25%) 

Submitted to Blackboard  
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You	will	create	a	Positive	Behavior	Intervention	and	Supports	(PBIS)	Plan	that	will	structure	and	organize	the	learning	
environment	of	your	future	classroom	with	evidence	of	best	practices	to	maximize	positive	academic	and	social	behavioral	
outcomes	for	students.	This	four-part	evidence-based	project	will	be	submitted	via	blackboard.		Part I. Exploration of 
Websites, Part II. Develop	the	plan, Part	III.	Apply	the	PBIS	principles	to	the	case	study	/	Scenarios, Part IV: Reflect	on	the	
effectiveness	of	your	plan.	See below.  

A framework to scaffold and guide your final PBIS project.	
Part I: Slide 1:  In this slide include your understanding of the PBIS model	

• What	did	you	find	rewarding?	
• Which	websites	were	challenging?	
• Include	specific	learning,	what	did	you	learn	about	PBIS?	
• What	are	some	of	the	principles	of	PBIS?	
• Did	this	prove	to	be	effective	in	guiding	you	to	develop	your	classroom	management	plan?	
• Is	data	collecting	an	effective	procedure	for	behavior	prevention	and	support?	

		
These guiding questions are just that—guiding questions. You don’t have to answer all of them or answer in order; but 
do use them to guide your information concerning this section.	
Part	II.	Slide	2	and	3--Develop	the	plan	by	designing	your	future	classroom	to	include	classroom	rules,	expectations,	
rituals	and	techniques.	See	below	to	guide	your	design	and	voice	-over.	
 	

• In	this	section	include	the	physical	design	of	your	“future”	classroom.	Note	the	placement	of	student	work	areas/	centers,	
desks	and	common	lesson	spaces.	Articulate	how	the	classroom	design	links	to	and	aids	positive	student	behavior	and	learning	
expectations	by	providing	evidence-based	research.	

• Include	school-wide	Do	Be’s	from	a	school	that	you	are	observing,	have	observed,	or	you	can	use	one	from	the	research	you	
did	in	Part	I.	

• Include	your	class	rules,	expectations,	rituals	and	techniques	you	will	use	during	transitions.	Make	sure	that	it	is	a	flexible	plan,	
is	positive,	and	connects	to	your	school	and	classroom	rules,	expectations	and	rituals.	
	Confirm	that	it	is	a	supportive	approach.	Links	of	articles	provided	in	class	can	be	of	great	help	in	this	section	and	for	your	
voice	over.	
Part	III.	Slide	4	Apply	the	PBIS	principles	to	the	case	study	/	Scenarios	
														You	will	select	one	of	the	following	scenarios	and	apply	your	classroom	discipline	plan	to	see	if	what	you	have	designed	
can	meet	the	diverse	behavioral	challenges.		Begin	by	identifying	the	behavior	that	is	challenging	and	one	that	you	as	a	future	
teacher	will	need	to	redirect	according	to	your	classroom	expectations,	rules,	and	procedures	and	/	or	schools.	Use	data	
collection	graph	provided	for	you	in	class.	You	don’t	have	to	include	the	scenario	in	the	slides,	but	do	make	-reference	to	it	via	
your	voice-	over.	
		
		

Part IV:  Last slide --Reflect	on	the	effectiveness	of	your	plan	
• How	did	the	physical	design	of	the	classroom	affect	the	ability	to	address	situations?	
• Did	the	stated	expectations	serve	to	pre-emptively	address	the	situations	identified	in	the	case	study	/	

scenario?	
• Were	the	interventions	appropriate	to	address	the	situations	identified	in	the	case	study/	scenario?	
• How	does	your	plan	address	the	physical	classroom	environment,	relationship	with	students	and	learning	

expectations?	
• How	can	you	better	address	the	6	elements	in	the	PLAN	Rubric?	
• Using	the	rubric,	engage	in	a	self-assessment	of	the	effectiveness	of	your	plan	

		
You will be following APA format meaning you will need a title and reference slide that are not part of the 5 slides 
required for content. Use a 12pt font.	
 		

		
		

Rubric	that	will	guide	grading.	
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PLAN	  	  	  	
Criteria	 Exceeds Expectations 25-18	 Meets Expectations -17-9	 Does not Meet 8-0	
Research	
T-Tess 4.2	

Student demonstrates exceptional 
research and understanding of PBIS 
goals and principles.	

Student denotes a partial 
understanding of the PBIS 
goals and principles.	

Student does not demonstrate an 
understanding of the PBIS goals 
and principles.	

Effectively designs 
the physical 
environment of the 
classroom	
T-Tess 3.1 and 3.3	

Design of physical environment 
connects to effective classroom 
management. 
Design exceeds understanding of 
student grouping, the placement of 
centers, safety consciousness and ease 
of movement for both teachers and 
students.	

Design of physical 
environment connects to 
effective classroom 
management. 
Design meets understanding 
of some of student grouping, 
the placement of centers, 
safety consciousness and 
ease of movement for both 
teachers and students.	

Design of physical environment 
demonstrates little awareness of 
the connection between 
classroom design and effective 
classroom management. 
Design does not demonstrate an 
effective classroom management 
plan.	

The plan develops 
and teaches 
predictable 
classroom routines 
and effective 
transitions	
(T-Tess 3.1)	

Plan has well developed classroom 
routines throughout the day (or class 
depending on grade level) 
and exceeds understanding of how they 
connect to effective classroom 
management. Daily expectations and 
routines are communicated clearly, 
serve a logical purpose and are 
practical.	

Plan has well developed 
classroom routines 
throughout the day (or class 
depending on grade level) 
and meets understanding of 
how they connect to effective 
classroom management. Plan 
demonstrates a notable flaw 
in daily expectations and 
how routines are 
communicated.	

Plan does not 
meet understanding of daily 
classroom routines. Plan 
demonstrates a notable flaw in 
daily expectations and how 
routines are communicated.	

		 		 		 		
		 		 		 		
Acknowledges 
expected behavior 
in case study/ 
scenarios with data 
and other strategies	
T-Tess 3.2, 3.3	

Student 
demonstrates exceptional understanding 
of behavior that needs redirecting. Plan 
provides data that acknowledges 
expected student behavior with 
strategies to intervene, support and 
redirect to appropriate behavior as 
demonstrated in classroom rules and 
expectations.	

Student meets understanding 
of behavior that needs 
redirecting. Plan is limited in 
provides data that 
acknowledges expected 
student behavior with 
strategies to intervene, 
support and redirect to 
appropriate behavior as 
demonstrated in classroom 
rules and expectations.	

Student does not 
meet understanding of behavior 
that needs redirecting. Plan does 
not provide data that 
acknowledges expected student 
behavior with strategies to 
intervene, support and redirect 
to appropriate behavior as 
demonstrated in classroom rules 
and expectations.	

 Voice over 
communication 	

Language	use	to	communicate	
is	exceptional	for	an	academic	
course.	Content	is	clear,	organized	
and	has	required	length.	Student	does	
not	read	from	power	point	slide.	

Language	use	to	
communicate	is	
appropriate	for	an	
academic	course.	Content	is	
clear,	organized	
and	meets	required	length.	
Student	does	not	read	from	
power	point	slide.	

Language	use	to	
communicate	is	
appropriate	for	an	academic	
course.	The	content	
is	not	clear,	organized	
and	does	not	meet	required	
length.	Student	reads	mostly	
from	power	point	slide.	

		
 	

	

Learning Activity 7 (.05%)   

(Appendix G) 

Local Districts School Board Visit 
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School Board Visit—Two -page Report—We will be discussion this further in class and will develop rubric collaboratively. 

 

 

 

Learning Activity 8 (.05%) (Appendix H) 

 TExES PPR pop quizzes (0.5%) 

 

Periodically you will be given a pop quiz on the TExES PPR Competencies. Be sure that you read the domains and competencies that 
pertained to the competencies (See chart below) being covered during the course. These quizzes will be taken on assigned weeks via 
Blackboard.  

 

SBEC Pedagogy and Professional Responsibilities (PPR) Domains and Competencies 
Details on the standards for pedagogy and professional responsibilities and content standards are available online: 
http://www.sbec.state.tx.us 

Domain I, Competency 002 
The teacher understands student diversity and knows how to plan learning experiences and design assessments that 
are responsive to differences among students and that promote all students’ learning. 
By the end of the course the students will be able to:      To evaluate these outcome; the faculty member will use 
                                                                                                following assessment  procedures: 

 2.1   Demonstrate knowledge of students 
           with diverse personal and social 
          characteristics and the significance of 

  student diversity for teaching, learning 
  and assessment. 

 2.2   Understand, accept, and respect 
          students with diverse backgrounds and  
          needs. 
 2.3   Use knowledge of diversity in the 
          classroom and the community to  
          enrich 
          all students’ learning experiences. 
 2.4   Apply strategies for enhancing one’s 
          own understanding of students’  
           diverse backgrounds and needs. 

2.5   Understand the instructional significance 
         of varied student learning needs and 
        preferences. 

5. Quick writes / Written Closure Reflections 
6. Team Presentations and Lesson Plan Activity  
7. Discussion Board and Journal Essays 
8. Diversity Interviews 
9. PBIS Plan 
10. TExES pop quizzes and Final Exam 

Domain II, Competency 005 
The teacher knows how to establish a classroom climate that fosters learning, equity, and excellence and uses this 
knowledge to create a physical and emotional environment that is safe and productive. 
By the end of the course the students will be able to:      To evaluate these outcome; the faculty member will use 
                                                                                                following assessment  procedures: 

5.1. Use knowledge of the unique characteristics 
and needs of students at different 
developmental levels to establish a positive, 
productive classroom environment (e.g. 

1. Quick writes / Written Closure Reflections 
2. Team Presentations and Lesson Plan Activity  
3. Discussion Board and Journal Essays 
4. Diversity Interviews 
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encourages cooperation and sharing among 
younger students; provides middle level 
students with opportunities to collaborate 
with peers; encourages older students’ 
respect for the community and the people in 
it). 

5.2. Design a classroom climate that emphasizes 
collaboration and supportive interactions, 
respect for diversity and individual 
differences and active engagement in 
learning by all students. 

5.3. Explain ways in which teacher-student 
interactions and interactions among 
students’ impact classroom climate and 
student learning and development. 

5.4. Explain the importance motivation and how 
to communicate the students on a daily 
basis enthusiasm for learning 

5.5. Use a variety of means to convey high 
expectations for all students. 

5.6. Create a safe, nurturing and inclusive classroom 
environment that addressee students’ emotional 
needs and respects students’ rights and dignity. 

5. PBIS Plan 
6. TExES pop quizzes and Final Exam 

Domain IV, Competency 011 
The teacher understands the importance of family involvement in children’s education and knows how to interact and 
communicate effectively with families. 

By the end of the course the students will be able to:      To evaluate these outcome; the faculty member will use 
                                                                                                following assessment  procedures: 

11.1Apply knowledge of appropriate ways 
(including 

electronic communication) to work and 
communicate effectively with families in 
various situations. 

11.2Explain how to engage families, parents, 
guardians and other legal caregivers in 
various aspects of the educational program. 

11.3Understand how to interact appropriately with 
all 

families, including those that have 
diverse characteristics, 
backgrounds and needs. 

11.4Identify ways to have effective communication 
with families on a regular basis (e.g., to share 
information about students’ progress) and 
respond 

to their concerns. 

1. Quick writes / Written Closure Reflections 
2. Team Presentations and Lesson Plan Activity  
3. Discussion Board and Journal Essays 
4. Diversity Interviews 
5. PBIS Plan 
6. TExES pop quizzes and Final Exam 

Domain IV, Competency 012 
The teacher enhances professional knowledge and skills by effectively interacting with other members of the 
educational community and participating in various types of professional activities. 
By the end of the course the students will be able to:      To evaluate these outcome; the faculty member will use 
                                                                                                following assessment  procedures: 

12.1Understand the importance of interacting 
appropriately with other professionals in the 
school community (e.g., vertical teaming, 
horizontal teaming, team teaching, 
mentoring). 

12.2Identify how to maintain supportive, 
cooperative relationships with 
professional colleagues and collaborates 
to support students’ learning and to 

1. Quick writes / Written Closure Reflections 
2. Team Presentations and Lesson Plan Activity  
3. Discussion Board and Journal Essays 
4. Diversity Interviews 
5. PBIS Plan 
6. TExES pop quizzes and Final Exam 
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achieve campus and district goals. 
12.3Distinguish the roles and responsibilities of 

specialists and other professionals at the 
building and district levels (e.g., 
department chairperson, principal, board 
of trustees, curriculum coordinator, 
technology coordinator, special education 
professional). 

12.4Understand the value of participating in 
school activities and contributing to school 
and district (e.g., by participating in decision 
making and problem solving, sharing ideas 
and expertise, serving on committees, 
volunteering to participate in events and 
projects). 

12.5Use resources and support systems effectively 
(e.g., 

mentors, service centers, state initiatives, 
universities) to address professional 
development needs. 

12.6Explain the importance of working productively 
with supervisors, mentors and other colleagues to 
address issues and to enhance professional 
knowledge and skills. 

Domain IV, Competency 013 
The teacher understands and adheres to legal and ethical requirements for educators and is knowledgeable of the 
structure of education in Texas. 
By the end of the course the students will be able to:      To evaluate these outcome; the faculty member will use 
                                                                                                following assessment  procedures: 

13.1Understand knowledge of ethical guidelines 
for educators in Texas (e.g., those related to 
confidentiality, interactions with students 
and others in the school community), 
including policies and procedures described 
in the Code of Ethics and Standard Practices 
for Texas Educators. 

13.2Use advocacy for students and for the 
profession in 

various situations. 

1. Quick writes / Written Closure Reflections 
2. Team Presentations and Lesson Plan Activity  
3. Discussion Board and Journal Essays 
4. Diversity Interviews 
5. PBIS Plan 
6. TExES pop quizzes and Final Exam 

 

Learning Activity 8 (10%) (Appendix I) 

Final Exam 

The final exam will consist of the questions covered in the TExES PPR quizzes and will be computer generated. However, we will meet 
as a class for this final exam. There will be 50 questions.  
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